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Just three years after the publication of their groundbreaking work ‘New Literacies: Changing Knowledge and Classroom Learning’, Lankshear and Knobel have produced a substantially revised second edition which adds to the earlier material and further develops some of their key ideas. The new edition is subtitled ‘Everyday Practices and Classroom Learning’ and this signals a shift in emphasis that points to a question that many contemporary literacy theorists are grappling with in their various ways – how can we harness the vitality and diversity of everyday literacy practices in meaningful ways in our classrooms?  In the light of educational reforms and government mandates that simplify and reduce public and professional conceptions of literacy, this is an important concern and one that lies at the heart of the work of those such as Dyson,1997; Marsh and Millard, 2000; and Gee, 2004 to name but a few. By including regular opportunities for reflection and discussion, this new edition of New Literacies prompts readers to reflect on this issue at regular intervals, making it an ideal text book for those studying literacy in education.
The first chapter provides the conceptual framework on which most parts of the book are built.  The recent appropriation of the term ‘literacy’ by mainstream educational discourse is carefully explored by Lankshear and Knobel and this is set alongside a detailed analysis of the socio-cultural turn in literacy theory. Leaning heavily on the account provided by Gee (1999), they then investigate different kinds of literacy, including the popular ‘digital literacy’, before presenting their own preferred ‘new literacy’, which in simple terms includes both new ways of looking at literacy and new ways of using literacy. 
Abandoning an autonomous model of literacy (Street,1995) in favour of a practice account, in which literacy is both plural and context dependent, involves accepting that meaning-making varies. It varies not only with changing social practices but also with different physical, material and technological conditions. As a result, making a binary distinction between ‘old’ and ‘new’ is conceptually problematic – but Lankshear and Knobel make this the subject of Chapter Two by bringing the Web 1.0/Web 2.0 debate together with their own hybrid idea of Mindset 1 and Mindset 2 as a way of accounting for the different world view which results from ‘the emergence and uptake of digital electronic inter-networked technologies’ (p.38). In evoking this new world view they move beyond conventional definitions of literacy, beginning a thread that runs through the rest of the book.
The idea that Web 2.0 designs enable consumers to become producers, increase networking and participation, and provide services rather than products flavours much of this book. We might well ask what direct bearing these ideas might have on how we conceive of education in a society in which service industries have replaced manufacturing industries and citizens are repositioned as participant-consumers.  Although it is an underlying motif of the book, the question of what this new world view might mean for literacy educators is only hinted at in the chapters that follow – instead, we are treated to a scintillating display of the communicative practices that illuminate the post-industrial landscape. 
In the third chapter, Lankshear and Knobel detail the essential concepts and practices that inform their idea of new literacies. By focusing on ‘meaningful content’ they admit to a ‘wider and looser definition than many literacy scholars’ (p.67) and this definition could be problematic for some literacy educators. Literacy becomes the capture of language – so ‘[s]omeone who freezes language as a digitally encoded passage of speech and uploads it to the internet as a podcast is engaging in literacy’ and ‘[s]o…is someone who photoshops an image…’ (p.69). Using this perspective, practices like podcasting, machinima, game-modding and music remixing are then explored. The chapter concludes by exemplifying Web 2.0 features like participation, collaboration and distribution in terms of an emerging ‘new ethos’. This new ethos is richly illustrated through a close analysis of blogging, fanfiction, Wikipedia and photo-sharing.

The three chapters constitute the first part of the book and pave the way to a more in-depth exploration of new literacies in everyday practice. The second part begins by drawing on Lessig’s (2004) work on ‘remix culture’ and ‘culture as remix’. The authors make a strong case for the persuasive influence of remix - a useful starting point for a closer look at the remix processes involved in fanfiction writing, photoshop mash-ups and AMV (Anime Music Video - in which Japanese anime cartoons are remixed with Western musical forms such as rock and R ‘n’ B).  I suspect that some readers will wonder what is to be gained by describing these activities as literacy, whilst others will be dazzled by the sheer ingenuity and diversity of these new cultural practices.

Chapter Five begins with an impressive investigation of blogging and mediacasting as social participation – and this is one of the most successful chapters in the whole book. Not only do the authors extend and elaborate on their typology of blogs, they also illustrate the complex ways in which blogs enable social networking to take place. In an otherwise excellent chapter I must admit to being thoroughly turned off by the idea of ‘quality’ in blogs. Lankshear and Knobel’s suggestion that some sort of judgement about sense of purpose, point of view and standard of presentation could be applied to a format that is immensely popular mainly because it exists in a frontier beyond regulation and evaluation, is to my mind both inappropriate and unnecessary.
The final part of this book focuses on classrooms, and begins with a chapter on mobile learning.  For many practitioners who are only just getting to grips with networked learning this may seem like quite a leap, but given the speed of change in the world of technology this is a timely look at what the future may hold. There are some important perspectives and helpful examples here, and the chapter touches on some of the fundamental challenges that educators face. Significant amongst these are authority and control.  Adult domination of place and space are pervasive cultural scripts in the world of teaching, and creating walled gardens and new forms of pupil surveillance clearly limit the educational potential of new media. Moving on from here, the chapter concludes by identifying key learning principles which are then illustrated with vignettes of educationally appropriate practices that involve mobile learning.
Chapter Seven gives a thorough treatment of online memes – those contagious and often subversive ideas, images and video parodies that circulate and mutate on the internet. Again we are provided with a useful typology and plenty of fascinating examples of the meme phenomenon. The chapter is less successful in translating this into implications for the classroom, but does succeed in raising some important issues for educators.  Some of these issues are picked up in the final chapter which returns to the larger question – so what? Lankshear and Knobel are clear in their intention to describe new literacies in terms of the practices themselves and are cautious about their wholesale adoption or adaption in classrooms. They are also careful to point out that new literacies are not in direct competition with conventional literacies.  But there is a sense in which they are encouraging us to tune into these new practices and work out for ourselves how the insights gained may translate into classroom work. This strategy is not a way of avoiding the issue, merely a way of underlining the importance of engagement in developing a deeper understanding. 
After reading New Literacies one is left with the feeling that there is still plenty to do and plenty to try out, and that is surely the hallmark of a significant book for literacy specialists and for educators in general. It would be far too easy to complain that there is not enough on wikis, video-sharing, 3D virtual worlds or videogaming; but these are all beginning to attract the attention of other literacy researchers. The important contribution that this book makes is the way in which it urges us to re-think literacy and the influential forces that are shaping new practices.  We will need to understand how the social participation that happens around the everyday practices of sharing and remixing ideas, images and sound, and how the subsequent acts of tagging, commenting and meming lead to learning and knowledge-building if we are to build a curriculum of the future. The possibilities are exciting, but the challenge is substantial. So, if you already own a copy of the first edition, you need to buy the second edition; if you own neither, buy both - and if that’s not possible, buy the second edition and borrow the first! Because New Literacies: Everyday Practices and Classroom Learning is essential reading.
Guy Merchant
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