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1. John Harvey opened the meeting and gave a brief overview of the background and the aims of the day.

2. After discussion it was agreed that each programme would be looked at in terms of contents, level of work, hours of study etc and this was done firstly reviewing Level 2 provision, then Level 3 and HE provision.  The details of this exercise are collated in the attached documents.

3. The activity raised a number of issues that the group discussed in some detail. The points below demonstrate some of these:

· Are introductory Counselling Programmes basically the same? 

This depends on the number of hours of study but in general the content of all the introductory programmes contained similar elements. It was felt that the counselling skills training aspect of these programmes (30 hours) provided students with a similar introduction to counselling which would be looked for by providers of higher level programmes but the issue of whether students were academically capable and could demonstrate this is a different issue.
· What is an appropriate example of work needed to demonstrate academic ability for entry onto HE Certificate/Diploma or to gain exemption from HE programme?

This issue was discussed in detail.  It was felt in general that if students could provide an essay/written piece of work this would provide evidence of some academic skills.  At Chesterfield (OCN Level 2/3) students are asked to write an essay to demonstrate their skills if they want to progress onto a higher academic programme.  This would be sufficient in addition to completing the skills units of the programme to gain exemption from the SHU 10 credit Unit 'Introduction to counselling skills.

 After discussion it was agreed that in general to support progression from Level 3 programmes onto higher level programmes students should be encouraged to provide 'an example of a piece of academic word-processed written work of approximately 1000 words'.  This should demonstrate their skills in writing and, were possible, their ability to use and reference sources appropriately.
· How do/should colleges support their students with academic progression? 
The group discussed how Colleges generally offer students advice, guidance and learner support to aid aspiration-raising and help those who have identified the wish to progress to higher level programmes. All partners agreed it was important to identify even before enrolment what the student is hoping to achieve and what level of study/ qualification they are aiming for.  Students are advised that if they want to work with other professionally qualified people as an accredited counsellor they should be aiming to develop their own academic skills and understanding of the subject.  

· Are all Level 3 programmes the same?
No.  Following the mapping exercise it can be seen that the OCN programme only offers 2 credits at either Level 2 or 3.  This equates to 60 hours of study.  The CTI and NCFE programmes offer more taught hours (126 and 120) plus additional private study time.  This may equate to 8 credits.  These programmes would inevitably provide more underpinning knowledge for progression to HE and also more opportunity to demonstrate academic ability.  Edgar suggested that if students completed the OCN programme he would advise them to progress onto either a Level 2/3 programme such as the CTI Certificate /NCFE Foundation Certificate if their academic skills were weak or make an application to the Certificate in HE at SHU if they had proven academic ability.  The Sheffield College NCFE level 2 programme provides a similar programme as the OCN and again students would be advised to progress appropriately from this. In some cases individual students are ready to progress not only to Certificate programmes in the universities but onto the Diploma programmes. This is particularly so when a student can demonstrate their ability to study at the appropriate HE level. 
· Does the fact that different programmes provide the requirements needed for BAC mean that these programmes are all the same?
No.  This was an interesting aspect of the mapping.  The RCAT CTI Advanced Diploma in counselling, the University of Leeds Graduate Diploma in integrative Counselling and the SHU Diploma in counselling all provide the requirements for the counselling skills training needed to become BACP but the level of academic input and assessment attached to these programmes differ.  For example RCAT's programme is at Level 3, Leeds is at Level 6 and SHU is at Level 4/5.  It was felt that this could cause some confusion for learners especially as they all have 'diploma' in the title but the advice and guidance they are given has to recognise the different academic skills needed to complete these programmes.  It was felt that the Level of assessments for each could be seen to be an anomaly but at the same time all felt that the students would be competent as counsellors.

· Is the progression route for learners clear?
Not really.  There was general agreement that the progression route could be made clear even by the introduction of a flow diagram to demonstrate this.  It was recognised however that the students who undertake counselling programmes vary in terms of their academic experience, qualifications, ability, etc.  Individuals would therefore need good advice that was appropriate to their needs.  The provision in Higher Education is providing a professional practice requirement and in addition provided individuals with HE experience and opportunity to demonstrate this.  However, the Diploma at RCAT provides the counselling skills training but students would be limited in where they could progress to gain Higher Education study experience.  Liz indicated that up to 50% of her students wanted HE progression but currently they had nowhere to go to unless after gaining practice experience as a counsellor they could apply to the MA programme in SHU.  The MA programme in University of Leeds however would not provide a progression routes as students need to demonstrate study at Level 6 in order to enrol on a Master's programme.  (The SHU MA accept students without degrees)
· Do the Diploma programmes offer the same in relation to counselling training?

By looking briefly at the contents of each programme it is possible to see that the programmes all offer a similar content even though they are not exact matches.  They are all approximately 450 hours long which is the requirement for BACP accreditation.  In addition, each covered the theory and self awareness needed.  In addition, students are expected to undergo self-development which means they all have to have to undergo some counselling therapy.  Interestingly this means that students are faced with additional costs as well as course fees. Although there were some differences in general all students have to pay out for course fees, personal supervision of counselling practice and self-therapy.  The costs of the programmes are around £3500. Colleagues did not have details as to whether many students qualified for exemption of fees or not.  It was agreed that to undertake the programme requires a big financial commitment.  As the programmes are part-time the time and cost factors must prove prohibitive to many students.
4. The group agreed that the workshop had been worthwhile and had been helpful in making them think about the programme content, the assessment element of the programmes, the progression opportunities between partners and the advice and guidance learners needed.

Action: Judy Smith proposed that she writes notes of the workshop, 
provides details of the programmes as discussed to share with each 
other and other colleagues and make an attempt to develop a flow 
diagram demonstrating the progression routes for learners.  At this time 
colleagues did not think it was necessary to meet up again.
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